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When I admire the wonders 
of a sunset or the beauty of 
the moon, my soul expands 
in the worship of the 
creator. 
 

Mahatma Gandhi 



 
 

All Saints C of E Primary School 
 

Through Christian teaching, we aim to develop an 
inclusive learning community, where through strong 
relationships the achievements of all are celebrated. 

Religious Education Policy 
Aims: At All Saints C of E Primary School we will encourage our children to: 

• Encounter Christianity as the religion that shapes British culture and heritage 
and influences the lives of millions of people today. 

• Learn about the other major religions, their impact on culture and politics, art 
and history, and on the lives of their adherents. 

• Develop an understanding of religious faith as the search for and expression 
of truth. 

• Contribute to the development of pupil’s own spiritual/philosophical 
convictions, exploring and enriching their own faith and beliefs.  
 

Through the teaching of RE we will also encourage our children to: 

• Think theologically and explore ultimate questions. 
• Reflect critically on the truth claims of Christian belief. 
• Develop the skills to analyse, interpret and apply the Bible text. 
• Recognise that faith is a particular of understanding and responding to God 

and the world. 
• Analyse and explain the varied nature and traditions of the Christian 

community. 
• Make a well-informed response to Christianity. 
• Respect those of all faiths in their search for God. 
• Reflect critically on all areas of shared belief and practice between different 

faiths. 
• Enrich and expand their understanding of truth. 
• Reflect critically and express their views on the human quest and destiny. 

 
Through the teaching of RE we will also: 

• Continuously give the children new experiences that results in them having 
wider vocabularies. 

• Encourage the children to improve their application of different language 
structures. 

• Make units of learning link with Personal, Social, Health and Economic 
development. 
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All Saints C of E Primary School 
 

Through Christian teaching, we aim to develop an 
inclusive learning community, where through strong 
relationships the achievements of all are celebrated. 

Religious Education Guidelines 
1. Assessment 

Assessment in R.E. supports the general principles and procedures set out in the 
school’s Assessment and Feedback policies as well as the more R.E. subject 
specific assessment expectations laid down in the following guidelines. 

Refer to Appendix 1, “Assessment” 

Refer to Appendix 2, “Process of Assessment” 

2. Curriculum 

In September 2015, All Saints CE Primary School began using the revised syllabus 
for the teaching of R.E. that the Manchester Diocesan Board of Education (MDBE) 
decided to adopt following consultation with the Diocese of Blackburn. This syllabus 
is centrally stored on the school’s network and is accessible by all teaching staff. 

Refer to Appendix 3, “Introduction to Syllabus” 

In addition to the requirements of the R.E. Syllabus, it is important to remember that, 
in line with all subjects at All Saints: 

• Teachers continuously and accurately assess the attainment of all children. 
• Teachers are easily able to select learning objectives that match the 

attainment of different groups of children (including children who have 
SEN/EAL). 

• There is a clear progression of targets that enable the children to self-assess 
their learning. 

• Specific language structures and key vocabulary are given a central position 
in all units of learning. 

• There are frequent opportunities for the children to use their mathematical 
learning in all subjects. 

• Children are given regular experiences of learning outside of school and with 
visitors. 

• Learning progressions encourage the children to learn and think like a 
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scientist, historian, geographer, artist, designer, musician, programmer etc. 
• Units of learning are given a purpose, context (in R.E. particularly with the 

increased emphasis on relating the units of work to the children’s own lives 
and experiences) and audience and include many collaborative problem-
solving tasks. 

• Any policies, guidelines or progressions should be written for adults with 
limited confidence, subject knowledge or experience. 

• There is an accessible bank of resources that adults can use to deliver the full 
range of learning objectives in RE. These are stored electronically on the 
school network. 

2.1 Foundation Stage 

The school follows the ‘Development Matters in the EYFS’ document, which enables 
the school to fulfil the requirements of the ‘Statutory framework for EYFS’. Our EYFS 
curriculum incorporates the themes of unique child, positive relationships and 
enabling environments. 

Refer to Appendix 4, “EYFS Areas of Learning and Development” 

2.2 Key Stages 1 and 2 

The content of the syllabus is organised in such a way that the following strands are 
covered at various points throughout the life of the children in school. These strands 
are organised in the following ways: 

1. The life of Jesus 
2. The Bible 
3. The Church 
4. Festivals and Celebrations 
5. Christian way of life 
6. Non Christian Faiths 

3. Planning 

Comprehensive planning is provided as part of the syllabus with main and 
supplementary units provided for the teaching of R.E. across the Key Stages. As 
previously stated, the unit plans for the syllabus are stored electronically on the 
school network. 

Refer to Appendix 5, “Unit Guide” 

Planning and Teaching in R.E. is blocked, and it will be taught every day for a week 
in every 6 week cycle, using the provided unit plans and the school’s short term 
planning format. 

4. Teaching and Learning 

Refer to Appendix 6, “Skills and Attitudes in RE” which covers                       
the following aspects of Teaching and Learning: 

• Attitudes 
• Skills for Learning 
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• Promoting Citizenship through RE 
• Promoting PSHE through RE 
• Promoting Key Skills through RE 
• Promoting other aspects of the curriculum 

5. Equal Opportunities 

Provision in R.E. supports the general principles and procedures set out in the 
school’s Accessibility, SEND and Behaviour policies. 

For those children who are learning at a cognitive level below the expectations for 
their year group, it is the responsibility of the class teacher, in liaison with the SENCo 
where necessary, to select learning objectives that match the attainment of the child 
and adapt the provision for those children appropriately. This may involve using 
learning objectives from earlier year groups. For children in Key Stage 1 this may be 
from EYFS objectives or for children with significant SEN needs this may involve the 
use of P Scales.  

6. Learning Environment 

Learning will take place both within and outside of the classroom, with opportunities 
being provided for experiences that enhance the children’s learning, such as visits to 
All Saints Church, Manchester Cathedral or to places of worship associated with 
other faiths. 

Every classroom in school should include an R.E. display that includes the following 
(very much as a minimum requirement, there is obviously plenty of scope for 
expansion and further creativity): 

• Our school Mission Statement Poster (A3, in colour and laminated) 
• Our school prayer 
• The individual class prayer 
• Some of the children’s work that reflects the unit that is currently being studied  
• A class R.E. ‘scrapbook’ that contains examples of the children’s responses to 

what is being studied, including direct quotes from the children and anything 
else of interest related to what has been studied in R.E. during the school 
year.  

7. Homework and Parental Involvement 

Homework in R.E. supports the general principles and procedures that are set out in 
the school’s Homework and Parental Involvement policies and forms an important 
part of R.E. Teaching and Learning. 

It will be given whenever the teacher feels it is appropriate and may include: 

• Asking the children to bring into school materials/resources/artefacts from 
home that are relevant to the unit that is being studied. 

• Asking parents (or other family members) of children from other faiths to come 
into the classroom and talk to a class about particular aspects of their faith 
that are relevant to the unit being studied. 

• The involvement of parents in supporting their children in whatever homework 
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task they have been asked to complete. 

8. Resources 

Resources are stored in topic-based collections that are kept on the shelves on the 
left hand side of the stage behind the curtain. The way that R.E. is resourced will be 
reviewed (during the academic year 2015-2016) following the successful adopting of 
the new syllabus. 

9. Health and Safety 

Provision in R.E. supports the general principles and procedures set out in the 
school’s Health and Safety policy. 

10. CPD and Monitoring 

The subject leader is responsible for auditing the confidence of teachers in delivering 
the policy and guidelines and monitoring the standards of teaching and learning 
across the school. The subject leader must ensure that new members of staff are 
made aware of important documents and provide support where needed so that 
there is consistency in terms of approach and expectations. 

At least once each term the subject leader will conduct a scrutiny of learning using 
the children’s folders and teacher’s planning before providing feedback to the rest of 
the teaching staff. At the end of each academic year the subject leader will analyse 
the assessments submitted by class teachers to inform their judgements on 
attainment and progress.  

On an annual basis the subject leader will complete a digital evaluation tool of all 
areas of the subject, which then forms the basis of the position statement and action 
plan. Within the action plan the subject leader will identify areas for INSET.  

These documents are then submitted to the Curriculum Lead who will use the 
collated findings to inform the Senior Leadership Team (SLT) when they are writing 
the School Improvement Plan (SIP) and setting future priorities. 

INSET and lesson observations will be dictated by the school’s cycle of monitoring 
and development planning set out in the SIP. 

Spencer Keogh  
Religious Education Subject Leader 
November 2015 
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Appendix 1 
 

Assessment and Expectations 
 
The assessment and expectations of RE in this syllabus are based on the QCA National 
Expectations (8 Level Scale) 2004. This appendix contains details of the two Attainment 
Targets and a copy of the QCA 8 Level Scale. 
 
To ensure that RE is being taught to the highest standards and beyond it is strongly 
recommended that the 8 Level Scale is used as a guide in the setting of tasks.  Possible 
levels of achievement are given alongside the suggested activities on the unit sheets.  If the 
scale is used to set tasks then teachers will become increasingly aware of the levels the 
children are attaining.  These levels should be similar to the levels being achieved in the core 
curriculum subjects.  Teachers can, if they wish, make individual child records on the levels 
achieved.  However, overall professional knowledge, quality tasks and a collection of 
evidence in the classroom is all that is necessary.   
 
Records should be kept if a child has particular special needs, including being gifted and 
talented in RE, in accordance with school policy.  A comment about the child’s achievement in 
RE must be made on every child’s end of year report.  It is important to remember some 
activities cannot be levelled because they are linked with the child’s personal spiritual 
development, such as the writing of prayers, or because the activities are simply fun and 
creative. 
 
Learning objectives for both Attainment Targets have been written for each of the main units. 
The objectives are unit specific but are quite general in content therefore teachers will need to 
change them to make them relevant to his/her class. The objectives have been levelled to 
give the teacher an expectation of achievement when planning. 
 
As this is a syllabus for Church Schools some of the objectives have been written from the 
perspective of, “we believe” because we, the Church and foundation of the School, do 
believe.  However we do recognise that it may be appropriate in some situations to alter the 
words to “Christians believe that”. 
 
At the end of each unit opportunities for assessment have been suggested. These activities 
have been taken from the main body of ideas and are therefore meant to be part of the unit as 
a whole rather than something that takes place at the end. If teachers wish to use another 
task for assessment then record this on the unit sheet in the appropriate space. The 
assessment suggestions are followed by the ‘I can…’ statements. These statements are unit 
specific with Levels. Teachers may need to make some of them more child specific. The ‘I 
can’ Statements can be used in anyway the teacher feels appropriate. 
 
Collecting Evidence of the Standards and Achievements in RE  
Teachers need to indicate clearly in their weekly planning the Level at which the children, in 
general, will be expected to be working. This is the beginning of the Assessment trail. 
 
The syllabus units give clear suggestions in blue italics as to how the outcome of the activities 
can be recorded.  
 
In the Classroom 
Each child needs their own RE book and each class must have an RE ‘scrapbook’. The 
scrapbook will contain evidence of pupils’ discussions, comments and ideas, visits and 
visitors, photographs, group work, post it notes and printed work from the interactive 
whiteboard. 
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I can Statements can be used to annotate work in your class RE scrapbook. 
 
 
In the School 
The RE Co-ordinator will need to carry out an RE book/work scrutiny across the school 
regularly. The RE Co-ordinator with the cooperation of the staff will create a portfolio of 
evidence of the RE taking place throughout the school. 
 
The purpose of the portfolio is to monitor standards and achievements and to ensure that all 
children are experiencing creative and challenging RE.  It should be a working document that 
can be shown to staff, governors, parents and inspectors.  It is important that the portfolio is a 
celebration of success and the distinctive quality of RE in your Church school. 
 
The style of the presentation of this document will vary according to the preference of the 
RE Co-ordinator.  
 
The contents of this document could include: 
• Children’s work briefly annotated and levelled from across the school; 
• Photographs recording displays, artwork, visits and visitors; 
• Teachers’ plans showing evidence of quality, creative and challenging RE; 
• Records of the RE Co-ordinator’s scrutiny of work and lesson observations; 
• Plans and work from special RE days or theme weeks. 
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National Expectations in Religious Education 

 
Level  AT1 AT2 
Level 1 Pupils use some religious words and phrases to 

recognise and name features of religious life and 
practice.  They can recall religious stories and 
recognise symbols, and other verbal and visual 
forms of religious expression. 

Pupils talk about their own experiences and 
feelings, what they find interesting or puzzling and 
what is of value and concern to themselves and to 
others. 

Level 2 Pupils use religious words and phrases to 
identify some features of religion and its 
importance for some people.  They begin to 
show awareness of similarities in religions.  
Pupils retell religious stories and suggest 
meanings for religious actions and symbols.  
They identify how religion is expressed in 
different ways. 

Pupils ask, and respond sensitively to, questions 
about their own and others’ experiences and 
feelings.  They recognise that some questions 
cause people to wonder and are difficult to answer.  
In relation to matters of right and wrong, they 
recognise their own values and those of others. 

Level 3 Pupils use a developing religious vocabulary to 
describe some key features of religions, 
recognising similarities and differences.  They 
make links between beliefs and sources, 
including religious stories and sacred texts.  
They begin to identify the impact religion has on 
believers’ lives.  They describe some forms of 
religious expression. 

Pupils identify what influences them, making links 
between aspects of their own and others’ 
experiences.  They ask important questions about 
religion and beliefs, making links between their own 
and others’ responses.  They make links between 
values and commitments, and their own attitudes 
and behaviour. 

Level 4 Pupils use a developing religious vocabulary to 
describe and show understanding of sources, 
practices, beliefs, ideas, feelings and 
experiences.  They make links between them, 
and describe some similarities and differences 
both within and between religions.  They 
describe the impact of religion on people’s lives.  
They suggest meanings for a range of forms of 
religious expression. 

Pupils raise, and suggest answers to, questions of 
identity, belonging, meaning, purpose, truth, values 
and commitments.  They apply their ideas to their 
own and other people’s lives.  They describe what 
inspires and influences themselves and others. 

 
 
 
 
 
 
 
 
Level  AT1 AT2 
Level 5 Pupils use an increasingly wide religious 

vocabulary to explain the impact of beliefs on 
individuals and communities.  They describe 
why people belong to religions.  They 
understand that similarities and differences 
illustrate distinctive beliefs within and between 
religions and suggest possible reasons for this.  
They explain how religious sources are used to 
provide answers to ultimate questions and 
ethical issues, recognising diversity in forms of 
religious, spiritual and moral expression, within 
and between religions. 

Pupils ask, and suggest answers to, questions of 
identity, belonging, meaning, purpose and truth, 
values and commitments, relating them to their own 
and others’ lives.  They explain what inspires and 
influences them, expressing their own and others’ 
views on the challenges of belonging to a religion. 
 
 
 
 
 

Level 6 Pupils use religious and philosophical 
vocabulary to give informed accounts of religions 
and beliefs, explaining the reasons for diversity 
within and between them.  They explain why the 
impact of religions and beliefs on individuals, 
communities and societies varies.  They 
interpret sources and arguments, explaining the 
reasons that are used in different ways by 

Pupils use reasoning and examples to express 
insights into the relationship between beliefs, 
teachings and world issues.  They express insights 
into their own and others’ views on questions of 
identify and belonging to a religion in the 
contemporary world, focusing on values and 
commitments. 
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different traditions to provide answers to ultimate 
questions and ethical issues.  They interpret the 
significance of different forms of religious, 
spiritual and moral expression. 

Level 7 Pupils use a wide religious and philosophical 
vocabulary to show a coherent understanding of 
a range of religions and beliefs.  They analyse 
issues, values and questions of meaning and 
truth.  They account for the influence of history 
and culture on aspects of religious life and 
practice.  They explain why the consequences of 
belonging to a faith are not the same for all 
people within the same religion or tradition.  
They use some of the principal methods by 
which religion, spirituality and ethics are studied, 
including the use of a variety of sources, 
evidence and forms of expression. 

Pupils articulate personal and critical responses to 
questions of meaning, purpose and truth and ethical 
issues.  They evaluate the significance of religious 
and other views for understanding questions of 
human relationships, belonging, identity, society, 
values and commitments, using appropriate 
evidence and examples. 

 
Level  AT1 AT2 
Level 8  Pupils use a comprehensive religious and 

philosophical vocabulary to analyse a range of 
religions and beliefs. They contextualise 
interpretations of religion with reference to 
historical, cultural, social and philosophical 
ideas. The critically evaluate the impact of 
religions and beliefs on differing communities 
and societies. They analyse differing 
interpretations of religious, spiritual and moral 
sources, using some of the principal methods by 
which religion, spirituality, and ethics are 
studied. They interpret and evaluate varied 
forms of religious, spiritual and moral 
expression.   

Pupils coherently analyse a wide range of 
viewpoints on questions of identity, belonging, 
meaning, purpose, truth, values and commitments. 
They synthesise a range of evidence, arguments, 
reflections and examples, fully justifying their own 
views and ideas and providing a detailed evaluation 
of the perspectives of others.   

 
 

Religious Education Attainment Targets 
 

This syllabus uses the National Framework, Non-Statutory Attainment Targets for RE. 

ATTAINMENT TARGET 1: LEARNING ABOUT RELIGION AND BELIEF 
ATTAINMENT TARGET 2: LEARNING FROM RELIGION AND BELIEF 

Learning about religion includes enquiry into, and investigation of, the nature of religion.  
It focuses on beliefs, teachings and sources, practices and ways of life and forms of 
expression.  
It includes the skills of interpretation, analysis and explanation.  
Pupils learn to communicate their knowledge and understanding using specialist vocabulary.  
It includes identifying and developing an understanding of ultimate questions and ethical 
issues. 
 
Learning from religion is concerned with developing pupils’ reflection on, and response to, 
their own experiences and learning about religion.  
It develops pupils’ skills of application, interpretation and evaluation of what they learn about 
religion, particularly questions relating to:  

• Identity and belonging 
• Meaning 
• Purpose 
• Truth 
• Values and commitments 
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• Communicating their responses 
 
From a distinctive point of view the Attainment Targets read as: 
 
Learning about religion: 
 
We learn about: 
 
• The God who reveals the truth about himself and humanity through creation, the giving of 

the law, his action in history and through the prophets; 
• The God who reveals himself ultimately in Jesus his Son, living among us and dying and 

rising for us; 
• The God who reveals himself in his Spirit working in the living faith of the Church 

experienced through scripture, tradition and reason.  
 
Learning from religion: 
 
We learn from: 
 
• An empathetic response to the Christian faith and a critical engagement with it;  
• Responding personally to the transforming power of Jesus Christ;  
• Developing a vision for life that transcends a dull materialism and recognises the reality of 

the spiritual realm; 
• Understanding ourselves and others, celebrating our shared humanity and the breadth of 

human achievement; 
• Examples of Christian living which give priority to the claims of justice, mercy, holiness 

and love.  
 
(Taken from The National Society Excellence and Distinctiveness Guidance on RE in Church of 

England Schools document - 2005) 
 

IT IS ESSENTIAL THAT BOTH ATTAINMENT TARGETS FEATURE IN BOTH THE 
PLANNING AND DELIVERY OF LIVELY, IMAGINATIVE AND BALANCED RE. 
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Appendix 1 
 

Assessment and Expectations 
 
The assessment and expectations of RE in this syllabus are based on the QCA National 
Expectations (8 Level Scale) 2004. This appendix contains details of the two Attainment 
Targets and a copy of the QCA 8 Level Scale. 
 
To ensure that RE is being taught to the highest standards and beyond it is strongly 
recommended that the 8 Level Scale is used as a guide in the setting of tasks.  Possible 
levels of achievement are given alongside the suggested activities on the unit sheets.  If the 
scale is used to set tasks then teachers will become increasingly aware of the levels the 
children are attaining.  These levels should be similar to the levels being achieved in the core 
curriculum subjects.  Teachers can, if they wish, make individual child records on the levels 
achieved.  However, overall professional knowledge, quality tasks and a collection of 
evidence in the classroom is all that is necessary.   
 
Records should be kept if a child has particular special needs, including being gifted and 
talented in RE, in accordance with school policy.  A comment about the child’s achievement in 
RE must be made on every child’s end of year report.  It is important to remember some 
activities cannot be levelled because they are linked with the child’s personal spiritual 
development, such as the writing of prayers, or because the activities are simply fun and 
creative. 
 
Learning objectives for both Attainment Targets have been written for each of the main units. 
The objectives are unit specific but are quite general in content therefore teachers will need to 
change them to make them relevant to his/her class. The objectives have been levelled to 
give the teacher an expectation of achievement when planning. 
 
As this is a syllabus for Church Schools some of the objectives have been written from the 
perspective of, “we believe” because we, the Church and foundation of the School, do 
believe.  However we do recognise that it may be appropriate in some situations to alter the 
words to “Christians believe that”. 
 
At the end of each unit opportunities for assessment have been suggested. These activities 
have been taken from the main body of ideas and are therefore meant to be part of the unit as 
a whole rather than something that takes place at the end. If teachers wish to use another 
task for assessment then record this on the unit sheet in the appropriate space. The 
assessment suggestions are followed by the ‘I can…’ statements. These statements are unit 
specific with Levels. Teachers may need to make some of them more child specific. The ‘I 
can’ Statements can be used in anyway the teacher feels appropriate. 
 
Collecting Evidence of the Standards and Achievements in RE  
Teachers need to indicate clearly in their weekly planning the Level at which the children, in 
general, will be expected to be working. This is the beginning of the Assessment trail. 
 
The syllabus units give clear suggestions in blue italics as to how the outcome of the activities 
can be recorded.  
 
In the Classroom 
Each child needs their own RE book and each class must have an RE ‘scrapbook’. The 
scrapbook will contain evidence of pupils’ discussions, comments and ideas, visits and 
visitors, photographs, group work, post it notes and printed work from the interactive 
whiteboard. 
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I can Statements can be used to annotate work in your class RE scrapbook. 
 
 
In the School 
The RE Co-ordinator will need to carry out an RE book/work scrutiny across the school 
regularly. The RE Co-ordinator with the cooperation of the staff will create a portfolio of 
evidence of the RE taking place throughout the school. 
 
The purpose of the portfolio is to monitor standards and achievements and to ensure that all 
children are experiencing creative and challenging RE.  It should be a working document that 
can be shown to staff, governors, parents and inspectors.  It is important that the portfolio is a 
celebration of success and the distinctive quality of RE in your Church school. 
 
The style of the presentation of this document will vary according to the preference of the 
RE Co-ordinator.  
 
The contents of this document could include: 
• Children’s work briefly annotated and levelled from across the school; 
• Photographs recording displays, artwork, visits and visitors; 
• Teachers’ plans showing evidence of quality, creative and challenging RE; 
• Records of the RE Co-ordinator’s scrutiny of work and lesson observations; 
• Plans and work from special RE days or theme weeks. 
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National Expectations in Religious Education 

 
Level  AT1 AT2 
Level 1 Pupils use some religious words and phrases to 

recognise and name features of religious life and 
practice.  They can recall religious stories and 
recognise symbols, and other verbal and visual 
forms of religious expression. 

Pupils talk about their own experiences and 
feelings, what they find interesting or puzzling and 
what is of value and concern to themselves and to 
others. 

Level 2 Pupils use religious words and phrases to 
identify some features of religion and its 
importance for some people.  They begin to 
show awareness of similarities in religions.  
Pupils retell religious stories and suggest 
meanings for religious actions and symbols.  
They identify how religion is expressed in 
different ways. 

Pupils ask, and respond sensitively to, questions 
about their own and others’ experiences and 
feelings.  They recognise that some questions 
cause people to wonder and are difficult to answer.  
In relation to matters of right and wrong, they 
recognise their own values and those of others. 

Level 3 Pupils use a developing religious vocabulary to 
describe some key features of religions, 
recognising similarities and differences.  They 
make links between beliefs and sources, 
including religious stories and sacred texts.  
They begin to identify the impact religion has on 
believers’ lives.  They describe some forms of 
religious expression. 

Pupils identify what influences them, making links 
between aspects of their own and others’ 
experiences.  They ask important questions about 
religion and beliefs, making links between their own 
and others’ responses.  They make links between 
values and commitments, and their own attitudes 
and behaviour. 

Level 4 Pupils use a developing religious vocabulary to 
describe and show understanding of sources, 
practices, beliefs, ideas, feelings and 
experiences.  They make links between them, 
and describe some similarities and differences 
both within and between religions.  They 
describe the impact of religion on people’s lives.  
They suggest meanings for a range of forms of 
religious expression. 

Pupils raise, and suggest answers to, questions of 
identity, belonging, meaning, purpose, truth, values 
and commitments.  They apply their ideas to their 
own and other people’s lives.  They describe what 
inspires and influences themselves and others. 

 
 
 
 
 
 
 
 
Level  AT1 AT2 
Level 5 Pupils use an increasingly wide religious 

vocabulary to explain the impact of beliefs on 
individuals and communities.  They describe 
why people belong to religions.  They 
understand that similarities and differences 
illustrate distinctive beliefs within and between 
religions and suggest possible reasons for this.  
They explain how religious sources are used to 
provide answers to ultimate questions and 
ethical issues, recognising diversity in forms of 
religious, spiritual and moral expression, within 
and between religions. 

Pupils ask, and suggest answers to, questions of 
identity, belonging, meaning, purpose and truth, 
values and commitments, relating them to their own 
and others’ lives.  They explain what inspires and 
influences them, expressing their own and others’ 
views on the challenges of belonging to a religion. 
 
 
 
 
 

Level 6 Pupils use religious and philosophical 
vocabulary to give informed accounts of religions 
and beliefs, explaining the reasons for diversity 
within and between them.  They explain why the 
impact of religions and beliefs on individuals, 
communities and societies varies.  They 
interpret sources and arguments, explaining the 
reasons that are used in different ways by 

Pupils use reasoning and examples to express 
insights into the relationship between beliefs, 
teachings and world issues.  They express insights 
into their own and others’ views on questions of 
identify and belonging to a religion in the 
contemporary world, focusing on values and 
commitments. 



Manchester Diocesan Board of Education  
Religious Education Syllabus for Church of England Schools 

 

Appendix 1: Assessment and Expectations 

different traditions to provide answers to ultimate 
questions and ethical issues.  They interpret the 
significance of different forms of religious, 
spiritual and moral expression. 

Level 7 Pupils use a wide religious and philosophical 
vocabulary to show a coherent understanding of 
a range of religions and beliefs.  They analyse 
issues, values and questions of meaning and 
truth.  They account for the influence of history 
and culture on aspects of religious life and 
practice.  They explain why the consequences of 
belonging to a faith are not the same for all 
people within the same religion or tradition.  
They use some of the principal methods by 
which religion, spirituality and ethics are studied, 
including the use of a variety of sources, 
evidence and forms of expression. 

Pupils articulate personal and critical responses to 
questions of meaning, purpose and truth and ethical 
issues.  They evaluate the significance of religious 
and other views for understanding questions of 
human relationships, belonging, identity, society, 
values and commitments, using appropriate 
evidence and examples. 

 
Level  AT1 AT2 
Level 8  Pupils use a comprehensive religious and 

philosophical vocabulary to analyse a range of 
religions and beliefs. They contextualise 
interpretations of religion with reference to 
historical, cultural, social and philosophical 
ideas. The critically evaluate the impact of 
religions and beliefs on differing communities 
and societies. They analyse differing 
interpretations of religious, spiritual and moral 
sources, using some of the principal methods by 
which religion, spirituality, and ethics are 
studied. They interpret and evaluate varied 
forms of religious, spiritual and moral 
expression.   

Pupils coherently analyse a wide range of 
viewpoints on questions of identity, belonging, 
meaning, purpose, truth, values and commitments. 
They synthesise a range of evidence, arguments, 
reflections and examples, fully justifying their own 
views and ideas and providing a detailed evaluation 
of the perspectives of others.   

 
 

Religious Education Attainment Targets 
 

This syllabus uses the National Framework, Non-Statutory Attainment Targets for RE. 

ATTAINMENT TARGET 1: LEARNING ABOUT RELIGION AND BELIEF 
ATTAINMENT TARGET 2: LEARNING FROM RELIGION AND BELIEF 

Learning about religion includes enquiry into, and investigation of, the nature of religion.  
It focuses on beliefs, teachings and sources, practices and ways of life and forms of 
expression.  
It includes the skills of interpretation, analysis and explanation.  
Pupils learn to communicate their knowledge and understanding using specialist vocabulary.  
It includes identifying and developing an understanding of ultimate questions and ethical 
issues. 
 
Learning from religion is concerned with developing pupils’ reflection on, and response to, 
their own experiences and learning about religion.  
It develops pupils’ skills of application, interpretation and evaluation of what they learn about 
religion, particularly questions relating to:  

• Identity and belonging 
• Meaning 
• Purpose 
• Truth 
• Values and commitments 
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• Communicating their responses 
 
From a distinctive point of view the Attainment Targets read as: 
 
Learning about religion: 
 
We learn about: 
 
• The God who reveals the truth about himself and humanity through creation, the giving of 

the law, his action in history and through the prophets; 
• The God who reveals himself ultimately in Jesus his Son, living among us and dying and 

rising for us; 
• The God who reveals himself in his Spirit working in the living faith of the Church 

experienced through scripture, tradition and reason.  
 
Learning from religion: 
 
We learn from: 
 
• An empathetic response to the Christian faith and a critical engagement with it;  
• Responding personally to the transforming power of Jesus Christ;  
• Developing a vision for life that transcends a dull materialism and recognises the reality of 

the spiritual realm; 
• Understanding ourselves and others, celebrating our shared humanity and the breadth of 

human achievement; 
• Examples of Christian living which give priority to the claims of justice, mercy, holiness 

and love.  
 
(Taken from The National Society Excellence and Distinctiveness Guidance on RE in Church of 

England Schools document - 2005) 
 

IT IS ESSENTIAL THAT BOTH ATTAINMENT TARGETS FEATURE IN BOTH THE 
PLANNING AND DELIVERY OF LIVELY, IMAGINATIVE AND BALANCED RE. 
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C lass 	Teacher	

Appendix 	2	

	

The	Process	of 	

Assessment	 in 	R.E.	

The	MDBE	RE	Syl labus	rooted	 in	the	

8 	level 	sca le. 	

Distr ibute	Long	Term	Planning	

Teacher’s 	week ly	plann ing	to 	

inc lude 	re ference	to 	the 	expected	

levels 	of	achievement. 	

Task	Outcomes	should 	 include:	

Chi ldren’s 	work 	 in	f i les , 	c lass 	

discuss ions, 	scrapbooks	etc	

Teacher	wil l 	make 	professiona l 	

judgement	of	the	 levels 	achieved.	

Assessment 	Tasks 	(x3)	 in	an	

academic	year. 	

Teacher	to 	assess 	and 	conf irm	

profess ional 	 judgements 	us ing	the 	8 	

level 	assessment	scale . 	

Organise	a	whole 	school	work 	scrutiny . 	Monitoring	

of 	standards	at	 least	once	a	term.	

Bu i ld	a	portfol io 	of	RE	work	across	the	school. 	

A l l 	work 	contained	 in 	the 	port fol io	should	be	

brie fly	annotated 	and 	 level led. 	

Report 	back 	to	the	Governing	Body. 	

RE	Subject	Leader	

to 	distr ibute	the	

un its 	of 	work 	to	the	

teach ing	staff. 	

Governors	to	agree	

whole	school	

RE/Worsh ip	Pol icy	and	

MDBE	RE	Syl labus. 	

Use	un its 	of 	work 	to	set 	

relevant, 	creative ,	e ffect ive	

and	chal lenging	tasks 	us ing 	

a	w ide	range	of	teaching	

strategies. 	

Chi ldren’s 	work 	to 	be	

marked	using	comments	

that 	wil l 	 further	

develop	their 	RE	

knowledge	and 	their 	

ski l ls . 	

End 	of	year	Report	to	Parents	

should	be	clearly	 l inked	to	the	8	

level 	assessment 	scale	but	not	

level led. 	
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Appendix 3 

Introduction to the Syllabus  
 

“The drive for excellence and effectiveness in Church Schools is paramount, but not merely because 
the Government says so. The enabling of every child to flourish in their potential as a child of God, is 
a sign and expression of the Kingdom and is at the heart of the church’s distinctive mission.” 
(Chadwick 2012)i 

The Diocesan Board of Education believe that the high quality Religious Education provided in our 
church schools is the key to enabling every child to flourish. Quality RE has the potential, more than 
any other subject, to have the most powerful and lasting effect on the child’s heart and mind. Religious 
Education provides opportunities for spiritual development and personal reflection. It develops 
children’s knowledge and understanding of the nature of religion and belief, it provokes challenging 
questions about meaning and purpose, truth and values, identity and belonging. Religious Education 
prepares children for citizenship in today’s diverse society. It enables them to develop sensitivity to 
and respect for others.  

 “No other aspect of school life can ensure better than RE that school is experienced by staff and 
students alike not as a fact factory but as a laboratory for learning the values and virtues, attitudes 
and aptitudes which make for the wholeness of body, mind and spirit,” (Saxbee 2013)ii  

 

 

 

 

 

 

 

 

 
On	a	quest	to	

discover	more	about		
ourselves	
others	

the	world	
and	God		
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Creative and Challenging 

Quest Full RE 

This Religious Education syllabus is a revision of the Blackburn Diocesan Board of Education RE 
syllabus from 2007. Building on the foundation of the 2007 syllabus we have updated and redesigned 
the content to ensure that you and your staff are equipped to be able to deliver the highest quality 
Religious Education. 

As church schools the standard of our Religious Education provision should be nothing less than 
brilliant and its impact should be visible in all areas of the curriculum and school life. Religious 
Education makes a significant contribution to the Christian ethos of the school and should therefore be 
considered as a priority when writing development plans and setting budgets, arranging timetables 
and staffing. 

It is hoped that the content of this syllabus will give pupils a sense of being on a quest of discovery. A 
key feature of the syllabus is the large number of questions included in each unit. The purpose of 
these questions is to give pupils opportunity to investigate, reflect, evaluate and make meaning. In 
doing so they will discover more about themselves, their relationships with others, their relationship 
with the world around them and their relationship with God. Therefore the teaching of Religious 
Education is both a huge responsibility and a privilege that must be recognised by those who teach it. 

In church schools this quest for discovery takes place within a living and active faith community, 
where questions about faith and belief should be encouraged. The faith school community naturally 
guides young people to discover answers to their questions. In addition, pupils need to have 
experience of a range of mainstream worldwide Christian denominations and other world faiths. 
Teachers using this syllabus are encouraged to give pupils as many first hand sensory experiences 
as possible. Pupils need to see, hear, touch, taste and smell authentic Christianity and the other world 
faiths as they study. 

In an Anglican school, Religious Education is rooted in the message of the Gospel and the living faith 
of the school. However, it must be made clear that it is not the role of Religious Education to 
indoctrinate or evangelise.  

Taught within an environment where Christianity is witnessed and experienced in action, pupils will 
experience, explore and encounter a wide range of creative and challenging activities that will help 
them to discover the answers to ultimate questions such as these:- 

- Who am I and what does it mean to be me?  
- In what ways do/can I relate to others? 
- How/where can I encounter God?  
- How can I make a positive contribution to the world in which I live? 
- What values, attitudes, beliefs and behaviour are important to me? 
- What does it mean to have faith? 
- Who/what influences and inspires me?  

The aims of Religious Education in a Church school are:-iii 

• To enable pupils to encounter Christianity as the religion that shape British culture and 
heritage and influences the lives of millions of people today; 

• To enable pupils to learn about the other major religions, their impact on culture and politics, 
art and history, and on the lives of their adherents;  
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•  To develop understanding of a religious faith as the search for and expression of truth; 

• To contribute to the development of pupil’s own spiritual/philosophical convictions, exploring 
and enriching their own faith and beliefs.  

The outcomes for pupils at the end of their education in church schools are that they are able to:-iv 

• Think theologically and explore ultimate questions; 

• Reflect critically on the truth claims of Christian belief; 

• Develop the skills to analyse, interpret and apply the Bible text; 

• Recognise that faith is a particular of understanding and responding to God and the world; 

• Analyse and explain the varied nature and traditions of the Christian community; 

• Make a well informed response to Christianity; 

• Respect those of all faiths in their search for God; 

• Reflect critically on the on all areas of shared belief and practice between different faiths; 

• Enrich and expand their understanding of truth; 

• Reflect critically and express their views on the human quest and destiny.  

This syllabus contains a clear Christian emphasis.  Many of the learning objectives have been written 
from the point of view that “we believe”, because this is a Church School Syllabus and we do 
believe. However it is recognised that teachers will have to be sensitive to the other faith backgrounds 
of their pupils. 
 
Religious education should be taught to all registered pupils in maintained schools except for those 
withdrawn by their parents. RE is a component of the basic curriculum to be taught alongside the 
national curriculum in all maintained schools. For Voluntary Aided Church of England and Methodist 
schools the RE offered is to be determined by the governors in accordance with the Trust Deed. 
Funding agreements stipulate that all academies are required to teach RE Church of England or 
Methodist Academies will teach RE in line with the denominational syllabus.  
 
The Diocesan Board of Education hope that Governors in all our schools and academies will choose 
this recommended Syllabus. The Diocesan Board of Education also makes the following 
recommendations to Governing Bodies: 

 
a) That the amount of time allocated to Religious Education should be at least 5%. This is the 

minimum recommended in national guidelines. There will be occasions when Religious 
Education takes a larger slice of the curriculum, reflecting the Church School’s greater 
commitment to the subject. 

 
b) That out of the curriculum time for Religious Education, Christianity should occupy a minimum 

of 70% of the time, up to a maximum of 80%.  Therefore, 20% to 30% of Religious Education 
Curriculum time should be devoted to non-Christian faiths. The guidance given in this syllabus 
leads to an 80/20 split. 

 
c) That as well as Christianity pupils should study aspects of the practices and beliefs of the 

other five major world faiths. (Buddhism, Hinduism, Islam, Judaism and Sikhism.) 
Guidance is given in the syllabus overviews and units as to appropriate content and length of 
time for this study. 
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d) The Governing Body should nominate a member to be responsible for overseeing the 
school’s RE provision and standards.  
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Syllabus Content 
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i	Chadwick report	

ii Saxbee J. (2013) Religious Education at the heart of the Curriculum, Cambridge: Grove. p3	

iii	Nicola Sylvester (2011) Religious Education in Church of England Schools A statement of Entitlement from the Board 
of Education/National Society Council	

iv	Ibid	
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Appendix 4 
 

EYFS Areas of Learning and Development 
 

Communication and Language: 
 
Listening and attention: Children listen attentively in a range of situations. They listen to stories, 
accurately anticipating key events and respond to what they hear with relevant comments, 
questions or actions. They give their attention to what others say and respond appropriately, while 
engaged in another activity.  
 
Understanding: Children follow instructions involving several ideas or actions. They answer ‘how’ 
and ‘why’ questions about their experiences and in response to stories or events. 
 
Speaking: Children express themselves effectively, showing awareness of listeners’ needs. They 
use past, present and future forms accurately when talking about events that have happened or 
are to happen in the future. They develop their own narratives and explanations by connecting 
ideas or events. 

 
For Example:  

• Meet a member of the clergy and ask them questions about prayer. 
• Ask the children to name the characters in the Nativity Story using the 3D figures from 

your nativity scene.  
• Convert the Role Play area into Jesus’ home or a shop from Jesus’ world. 
• Ask the children to identify pictures linked with the Easter Story from a selection of 

children’s picture Bibles. 
• Sequence pictures of the events of Holy Week.   

Opportunities for developing children’s Communication and Language in RE 

Listening to Bible Stories   
Bible stories in the Book Corner    
Making out of school visits  
Welcoming and interviewing visitors into class 
Role Play activities        
Asking and answering questions 
Discussion about special events, people, places and food etc.  
Talking about their experiences and things that puzzle/confuse them 
Group Activities 
Learning and using new vocabulary associated with religious behaviour, artefacts and 
stories.  
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Personal, social and emotional development: 
  
Self-confidence and self-awareness: Children are confident to try new activities, and say why 
they like some activities more than others. They are confident to speak in a familiar group, will talk 
about their ideas, and will choose the resources they need for their chosen activities. They say 
when they do or don’t need help.  
 
Managing feelings and behaviour: Children talk about how they and others show feelings, talk 
about their own and others’ behaviour its consequences and know that some behaviour is 
unacceptable. They work as part of a group or class, and understand and follow the rules. They 
adjust their behaviour to different situations, and take changes of routine in their stride.  
 
Making relationships: Children play co-operatively, taking turns with others. They take account of 
one another’s ideas about how to organise their activity. They show sensitivity to others’ needs 
and feelings and form positive relationships with adults and other children.  

For Example: 
• How do we feel when our birthday is forgotten? Read a story where friends appear to have 

forgotten someone’s birthday. In circle time discuss that person’s feelings. Often people 
forget Christmas is Jesus’ birthday. Why? Discuss this with the children. How can we help 
them remember?  

• During circle time ask children to share their thoughts on their likes and dislikes, favourite 
things etc. Follow this by making a book ‘All about me!’  

• Paint or draw yourself. God makes everyone different and special. He loves us all. Take 
the opportunity to look at the faces and lives of other people all around the world. Look at 
the handprints, footprints and fingerprints of everyone in class. 

• In circle time discuss questions such as, ‘If you had been there what would you have 
done?’ ‘Did x make the right choice?’ ‘Do you think x should have done that? Why?’  

• Recreate the Last Supper by asking children to sit in a circle and then to wash each 
other’s hands (or feet if you are feeling brave!). What does it feel like to do this for 
someone else? How would it have felt to have Jesus wash your feet? Why did Jesus do 
that? Follow this with some special food.  

Opportunities for personal, social and emotional development in RE 

Talking about important family events e.g. baptisms, weddings etc.  
Talking about their feelings and experiences including times of joy, anger, sadness, 
disappointment and happiness.    
Talking about their friendships and relationships including respect, trust, care and concern  
Talking and listening during Circle time    
Use of Personal Dolls     
Role Play activities 
Talking about behaviour in a variety of scenarios 
Sharing times of celebration 
Discussing prayer and the concept of having a relationship with God  
Enjoying times of calm, peace and quiet 
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• Draw pictures of the facial expressions of different characters at different points in the 
story. Discuss their feelings. 
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Literacy: 
 
Reading: Children read and understand simple sentences. They use phonic knowledge to decode 
regular words and read them aloud accurately. They also read some common irregular words. 
They demonstrate understanding when talking with others about what they have read. 
 
Writing: Children use their phonic knowledge to write words in ways which match their spoken 
sounds. They also write some irregular common words. They write simple sentences which can be 
read by themselves and others. Some words are spelt correctly and others are phonetically 
plausible. 

 
For Example: 

• Ask the children to sequence pictures of the Nativity story and retell the story. Which part 
of the story do they like best? Which part of the story is most important?  

• Write ‘Thank You’ prayers on fruit and vegetable shapes and glue them onto a large 
harvest basket. 

• The Parable of the Talents – make a zig zag booklet ‘I am good at….’ God gave us our 
talents to use. 

• Think about Jesus’ time praying in the Garden of Gethsemane and write prayers on paper 
flowers to make a prayer garden.  

• Read several versions of the same story. Pick out and discuss the key characteristics of 
the people in the story and link them to the children’s own experiences. Obedience, 
courage, faith in God, trust, using gifts and talents, fear, confidence, forgiveness and 
saying sorry etc.  

  

  

Opportunities for developing children’s Literacy in RE 

Reading Bible Story Books  
Re telling stories from the Bible  
Sequencing pictures 
Writing opportunities e.g. prayers, stories, children’s own experiences, cards, letters, labels 
and invitations.  
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Understanding the world: 

People and communities: Children talk about past and present events in their own lives and in 
the lives of family members. They know that other children don’t always enjoy the same things, 
and are sensitive to this. They know about similarities and differences between themselves and 
other and among families, communities and traditions.  
 
The world: Children know about similarities and differences in relation to places, objects, materials 
and living things. They talk about the features of their own immediate environment and how 
environments might vary from one another. They make observations of animals and plants and 
explain why some things occur and talk about changes.  
 
Technology: Children recognise that a range of technology is used in places such as homes and 
schools. They select and use technology for particular purposes.  
 

For Example:  
• Tell the story of the creation and discuss how God is the creator of all things. What do the 

children like best about creation?  
• If possible go on a nature walk and look at the harvest of the hedgerow, otherwise collect 

pictures of nature or watch a film about the natural environment – think about how God 
provides for all creatures.  

• How do people of other faiths celebrate and thank God for the Harvest? Explore the 
festival of Jewish Sukkot. 

• Look at ‘Our World’ - pictures and/or objects from the following areas: houses inside and 
out, travelling, clothes, shops and food. Jesus lived a very long time ago in a country 
which is now known as Israel. Find Israel on a globe/map of the world. 

• Begin to research Jesus’ world – use Bible story books, the pictures in KS2 factual books 
about life in Jesus’ time, Nativity costumes etc 

• Sort objects into two groups, ‘My World’ and ‘Jesus’ World’. Use the pictures for a sorting 
game.   

Opportunities for developing children’s Understanding of the world in RE 

Visiting relevant places of Worship   
Looking at Celebrations and Festivals including family events 
Making a collage with natural objects 
Handling, describing, talking about religious artefacts     
Looking at the similarities and differences between our world and the Jesus’ world. 
Meeting people of other faiths     
Making and tasting festival foods      
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Expressive arts and design:  
Exploring and using media and materials: Children sing songs, make music and dance, and 
experiment with ways of changing them. They safely use and explore a variety of materials, tools 
and techniques, experimenting with colour, design, texture, form and function.  
 
Being imaginative: Children use what they have learnt about media and materials in original 
ways, thinking about uses and purposes. They represent their own ideas, thoughts and feelings 
through design and technology, art, music, dance, role-play and stories. 
 

For Example: 
• Learn Harvest songs and then take part in a Harvest festival. 
• The Good Samaritan – tell the story and dramatise it. Take photographs of the drama and 

write captions for them.   
• Listen to some sad ‘Good Friday’ music and then some happy ‘Easter Day’ music. Create 

appropriate Good Friday and Easter Sunday music with percussion instruments.  
• Dress up in nativity clothes – perhaps come to school for the day dressed up and lead the 

whole school worship. 
• Make 3D flat roofed houses and create a model village of Nazareth. Display two 

contrasting washing lines, ours and Jesus’. 
• Look at and discuss paintings of Bible stories. Do the paintings reflect the story? Do the 

children like/dislike the paintings? Why? 
• Make displays of Christian Art work and the children’s own paintings of their favourite Bible 

stories. Open your gallery for parents to visit. 
 
  

Opportunities for developing children’s Art and Design skills in RE 

Listening to a variety of Religious Music   
Dancing    
Singing  
Role Play Activities 
Creating Pictures 
Looking at Christian Artwork from a range of Historical periods   
Colour, pattern and shape in other Faiths 
Making models of artefacts and places of worship 
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Three characteristics of effective teaching and learning: 

• Playing and exploring: 
Where children have the opportunity to investigate and experience things and ‘have a go’. 
 

• Active learning: 
Where children concentrate and keep on trying if they encounter difficulties and enjoy their 
achievements. 
 

• Creating and thinking critically: 
Where children have and also develop their own ideas, where they make links between 
ideas, and develop strategies for doing things.  
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Appendix 5 
Unit Guide 

• This unit sheet is the long term planning for the school. 
• It is designed to be used as a working document added to and annotated by teachers. 
• From the unit sheet teachers can create their weekly lesson plans. 

 
When planning, consider the following: 

• How will I engage the pupils in this task?  
• What new things will the pupils learn today?  
• What prior learning will be consolidated by the tasks today? 
• What skills will pupils develop through these activities? 

 
Don’t forget…pupils need to see how their learning fits into the bigger picture of their lives.  
 

Unit:   Title:                                           No. of Hours: 
The minimum number of hours to cover this unit. 1hr = 1 Lesson 

Christian Value: 
Listed here will be the Christian Values that will be highlighted while studying this particular RE Unit. 
For example: Courage, Peace, Trust, Forgiveness, Justice, Thankfulness, Compassion, Friendship, 
Hope, Responsibility, Love, Truthfulness, Humility, Generosity, Respect and Reverence, Wisdom, 
Service, Faith, Perseverance and Creativity. 
 
Key Questions:  
These are the ‘Quest full Questions’ that should always be asked at some point during the Unit. 

• The questions are designed to be thought provoking, challenging and philosophical. 
• The questions aim to enrich the children’s spiritual development. 
• They should create conversations and further encourage the children’s natural curiosity. 

 
Key Vocabulary: 
Words that the children should: 

• Encounter 
• Learn 
• Use 

 
Key Experiences: 
There are many activities suggested below and there probably will not be time to cover them all.  
However, there are certain elements of the Unit that are key and they are listed here and should 
wherever possible be included. 
 
Programme of Study to Include: 
Here you will find a brief list of the contents of this unit which can be added to according to teacher and 
pupils’ interests.  
 
The aim of this unit is to: 

• There is a clear aim for the whole unit. 
• Teachers may need to add another aim specifically relevant to the children in their class. 

Learning Objectives: 
• Here are several Unit specific generic learning objectives for both Attainment Targets with 

Levels.  
• Teachers may need to rewrite and add to these objectives to ensure that they are appropriate 

for their class. 
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AT1/AT2 Suggested Activities and 
Recording Ideas  

Possible Level of  
Achievement and Skills 

It is indicated in 
this column which 
of the Attainment 
Targets the 
suggested activity 
is addressing. 
 
AT1- Learning 
About Religion. 
 
AT2- Learning from 
Religion. 
 
Quality RE requires 
a reasonable 
balance between 
the two Attainment 
Targets. 
 
It is also 
highlighted in this 
column where the 
children will 
encounter ‘Story, 
Belief and 
Impact’. 
 
Quality RE 
includes these 
three elements and 
takes children on a 
journey of 
understanding and 
how the Story is 
the foundation of 
the beliefs that 
have impact on the 
lives of the 
believers. 

This column contains a 
series of suggested 
activities. It is hoped that 
these activities will inspire 
rather than restrict. 
You will notice that some of 
the activities are taken from 
the previous Diocesan 
Syllabus.  
 
However, in order to 
achieve a more dynamic 
relationship between the 
learner and RE materials 
they have been added to 
and improved.   
 
These activities have been 
designed to be creative and 
challenging setting pupils 
off on a quest of discovery.  
 
These suggestions are not, 
‘set in stone’ and there will 
probably not be enough 
time to do them all.  
 
The idea is not to trudge 
through the content but 
think through the 
concepts!    
 
Ideas for ways in which to 
record the outcomes of the 
activities are highlighted in 
Blue Italics.  

To ensure that RE is being taught to the highest 
standards and expectations it is strongly 
recommended that the QCA ‘8’ Level Scale of 
Assessment is used as a guide in the setting of 
tasks.  That way teachers can be sure that 
children are working at an appropriate level for 
their age and ability. 
 
It is important to stress that the levels listed in this 
column are only possible levels of achievement.  
The teacher will still need to make a professional 
judgement against the outcome of the task. 
 
In Key Stage 1 Units where activities are given a 
level beyond the children’s age consider these 
activities as foundation stones do not 
underestimate the children’s ability.  
 
The children will not be achieving these levels but 
are being set on their way towards reaching them 
later on in their school life. 
 
In Key Stage 2 Units where activities are given a 
level much lower than the expected level for their 
age and/or ability it is because they need in many 
instances to start at the beginning.   
 
They need to have the basic knowledge and 
experience to ensure achievement at the highest 
levels.  This may mean for example that a story, 
which previously only took one lesson to cover, 
now may take two or three.  
 
Move the children on from retelling the story 
(Level 2) to discussing its impact on the lives of 
the believers (Level 4). 
 
Skills being developed through the activities are 
highlighted in this column. 
 

At the end of the tasks, ask pupils: 
• What new things have you thought about today?  
• What new things have you learned today? 
•  

Opportunities for Assessment: Some Examples  
Tasks from the suggested activities list that will give an outcome appropriate for assessment are 
suggested here.  
 
Alternative assessment activities: Teachers Notes  
Note here any assessment activities used that are not mentioned above.   
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A general note of the children’s overall achievement can be mentioned here along with a brief 
evaluation of the unit. 
I can… 
Unit specific, ‘I can’ statements with Levels are listed here:  
Teachers may need to make some of them more child specific. 
I can Statements can be used in anyway the teacher feels appropriate. 
I can Statements can be used to annotate work in your class RE scrapbook. 
 
Link to Diocesan Resources: 
In this section there are clear links to other diocesan resources 

• Reflection and Response 
• The Last Supper 

 
Learning Challenges  
The Learning Challenges have a multi-purpose: 

• possible homework tasks; 
• independent learning opportunities; 
• additional activities for the classroom; 
• Cross Curriculum activities. 
•  

Follow this unit with…A Non-Christian Faith Unit 
  
Where appropriate it will be highlighted when to follow a Christianity unit with a Non-Christian 
faith unit. Resources and content will be suggested. 
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Appendix 6 
 

Skills and Attitudes in RE 
 
Attitudes in RE: 
 
It is vital that RE encourages pupils to develop positive attitudes to their learning and to the 
beliefs and values of others. The following four attitudes are essential for good learning in RE and 
should be developed at each stage or phase of religious education: 
• Self-awareness 
• Respect for all 
• Open-mindedness 
• Appreciation and wonder (AKA Awe and Wonder) 
 
Self-awareness in RE includes pupils: 
• Feeling confident and secure about their own beliefs and identity and sharing them without 

fear of embarrassment or ridicule. 
• Developing a realistic and positive sense of their own religious, moral and spiritual ideas. 
• Recognising their own uniqueness as human beings and affirming their self-worth. 
• Becoming increasingly sensitive to the impact of their ideas and behaviour on other people. 
 
Respect for all in RE includes pupils: 
• Developing skills of listening and a willingness to learn from others, even when others’ views 

are different from their own. 
• Being ready to value differences and diversity for the common good. 
• Appreciating that some beliefs are not inclusive and considering the issues that this raises for 

individuals and society. 
• Being prepared to recognise and acknowledge their own bias. 
• Being sensitive to the feelings and ideas of others. 
 
Open-mindedness in RE includes pupils: 
• Being willing to learn and to gain new understanding. 
• Engaging in argument or disagreeing reasonably and respectfully (without belittling or 

abusing others) about religious, moral and spiritual questions. 
• Being willing to go beyond surface impressions. 
• Distinguishing between opinions, viewpoints and beliefs in connection with issues of 

conviction and faith. 
 
Appreciation and wonder in RE includes pupils: 
• Developing their imagination and curiosity. 
• Recognising that knowledge is bounded by mystery. 
• Appreciating the sense of wonder at the world in which they live. 
• Developing their capacity to respond to questions of meaning and purpose. 
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Skills for learning in RE 
 
Pupils’ learning about the content of RE takes place alongside the development of their skills.  In 
RE pupils need general skills such as gathering information, expressing ideas or evaluating 
sources.   
 
There are some skills that RE particularly needs to develop and use. This section describes these 
skills and gives examples of how pupils progress in using them in RE. It is intended to stimulate 
teachers’ thinking, but there is no requirement for the skills to be developed in a linear fashion.   
 
Pupils’ RE skills often develop in cycles, so for example 7 year olds may evaluate a question 
simply, but 15 year olds need to bring balance, evidence and self-expression to their evaluative 
work.  
 
As pupils progress in developing these skills, they will be increasingly able to understand the 
characteristics of each religion, and the similarities and differences between religions. 
 
Skills for learning in RE: The skills are expressed in four progressed steps, 

which teachers may relate to advancing age groups. 
Teaching should enable pupils to: 

Investigation in RE includes: 
• Asking relevant questions. 
• Knowing how to use different types of sources 

as a way of gathering information. 
• Knowing what may constitute evidence for 

understanding religions. 

• Ask increasingly deep and complex questions 
about religion and what it means to be human. 

• Use a widening range of sources to pursue 
answers. 

• Focus on selecting and understanding relevant 
sources to deal with religious and spiritual 
questions with increasing insight and sensitivity. 

• Evaluate a range of responses to the questions 
and issues that are raised. 

Expression in RE includes: 
• The ability to explain concepts, rituals and 

practices. 
• The ability to identify and articulate matters of 

deep conviction and concern. 
• The ability to respond to religious issues through 

a variety of media. 

• Explain what words and actions might mean to 
believers. 

• Articulate their own reactions and ideas about 
religious questions and practices. 

• Clarify and analyse with growing confidence 
those aspects of religion that they find valuable, 
interesting or negative. 

• Explain in words and other ways their own 
responses to matters of deep conviction. 

Interpretation in RE includes: 
• The ability to draw meaning from artefacts, 

music, works of art, poetry and symbolism. 
• The ability to suggest meanings of religious 

texts. 

• Say what an object or a symbol means. 
• Use figures of speech or metaphors to speak 

creatively about religious ideas. 
• Understand the different ways in which religious 

and spiritual experience can be interpreted. 
• Explain the role of interpretation in religion and 

life. 
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Reflection in RE includes: 
• The ability to reflect on feelings, relationships, 

experience, ultimate questions, beliefs and 
practices. 

• The ability to use stillness (mental and physical) 
to think with clarity and care about significant 
events, emotions and atmospheres. 

• Identify some places and experiences that help 
them to think deeply. 

• Describe how actions and atmospheres makes 
them feel. 

• Experience the use of silence and 
thoughtfulness in religion and in their own lives. 

• Respond with insight to various religious and 
spiritual issues. 

Empathic skills in RE includes: 
• The ability to consider the thoughts, feelings, 

experiences, attitudes, beliefs and values of 
others. 

• Developing the power of imagination to identify 
feelings such as love, wonder, forgiveness and 
sorrow. 

• The ability to see the world through the eyes of 
others and to see issues from their point of 
view. 

• See with sensitivity how others respond to their 
actions, words or behaviour. 

• Connect their feelings, both positive and 
negative, with those of others, including those in 
religious stories and contexts. 

• Imagine with growing awareness how they 
would feel in a different situation from their own. 

• Identify thoughtfully with other people from a 
range of communities and stances for life. 

Application in RE includes: 
• Making the association between religions and 

individual community, national and international 
life. 

• Identifying key religious values and their 
interplay with secular ones. 

• See links and simple connections between 
aspects of religions. 

• Make increasingly subtle and complex links 
between religious material and their own ideas. 

• Apply learning from one religious context to new 
contexts with growing awareness and clarity. 

• Apply their learning from different religious 
sources to the development of their own ideas. 

Discernment in RE includes: 
• Explaining the significance of aspects of 

religious belief and practice. 
• Developing insight into people, motives, actions 

and consequences. 
• Seeing clearly how individuals might learn from 

the religions they study for themselves 

• Experience the awe and wonder of the natural 
world and of human relations. 

• Be willing to look beyond the surface at 
underlying ideas and questions. 

• Weigh up the value religious believers find in 
their faith with insight, relating it to their own 
experience. 

• Discern with clarity, respect and thoughtfulness 
the impact (positive and negative) of religious 
and secular ways of living. 

Analysis in RE includes: 
• Distinguishing between opinion, belief and fact. 
• Distinguishing between the features of different 

religions. 

• See what kinds of reasons are given to explain 
religious aspects of life. 

• Join in discussion about issues arising from the 
study of religion. 

• Use reasons, facts, opinions, examples 
arguments and experience to justify or question 
a view of a religious issue. 

• Analyse the religious views encountered with 
fairness, balance, empathy and critical rigour. 
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Synthesis in RE includes: 
• Linking significant features of religion together in 

coherent ways. 
• Trying to connect different aspects of life into a 

meaningful whole. 

• Notice similarities between stories and practices 
from religions. 

• Use general words (e.g. sacred book, festival) 
to describe a range of religious practices from 
different faiths. 

• Make links between different aspects of one 
religion, or similar and contrasting aspects of 
two or more religions. 

• Explain clearly the relationships, similarities and 
differences between a range of religious 
arguments, ideas, views and teachings. 

Evaluation in RE includes: 
• The ability to debate issues of religious 

significance with reference to evidence and 
argument. 

• Weighing the respective claims of self-interest, 
consideration for others, religious teaching and 
individual conscience. 

• Talk about what makes people choose religious 
ways of life and the reasons they give for these 
choices. 

• Describe how and why religious people show 
the importance of symbols, key figures, texts or 
stories. 

• Weigh up with fairness and balance the value 
they see in a range of religious practices. 

• Evaluate skilfully some religious responses to 
moral issues and their own responses. 

 
 
Promoting Citizenship through Religious Education 
 
Religious education plays a significant part in promoting Citizenship through:- 
 
• Developing pupils’ knowledge and understanding about the diversity of national, regional, 

religious and ethnic identities in the United Kingdom and the need for mutual respect and 
understanding. 

 
• Enabling pupils to think about topical spiritual, moral, social and cultural issues including the 

importance of resolving conflict fairly. 
 
• Exploring the rights, responsibilities and duties of citizens locally, nationally and globally. 
 
• Enabling pupils to justify and defend orally, and in writing, personal opinions about issues, 

problems and events. 
 
Promoting Personal, Social and Health Education through Religious 
Education 
 
Religious education plays a significant part in promoting personal, social and health education 
through pupils: 
 
• Developing confidence and responsibility and making the most of their abilities by learning 

about what is fair and unfair, right and wrong and being encouraged to share their opinions. 
 

• Developing a healthy, safer lifestyle by learning about religious beliefs and teachings on drug 
use and misuse, food and drink, leisure, relationships and human sexuality, learning about 
the purpose and value of religious beliefs and sensitivities in relation to sex education and 
enabling pupils to consider and express their own views. 
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• Developing good relationships and respecting the differences between people by learning 
about the diversity of different ethnic and religious groups and the destructive power of 
prejudice, challenging racism, discrimination, offending behaviour and bullying, being able to 
talk about relationships and feelings, considering issues of marriage and family life and 
meeting and encountering people whose beliefs, views and lifestyles are different from their 
own. 

 
Promoting Key Skills through Religious Education 
 
Religious education provides opportunities for pupils to develop the key skills of: 
 
• Communication through developing a broad and accurate religious vocabulary, reading and 

responding to a range of written and spoken language (including sacred texts, stories, poetry, 
prayers, liturgy and worship), communicating ideas using the creative and expressive arts, 
talking and writing with understanding and insight about religious and other beliefs and 
values, reflecting critically on ultimate questions of life, using reasoned arguments. 

 
• Application of number through calendrical reckoning, collecting, recording, presenting and 

interpreting data involving graphs, charts and statistical analysis. 
 
• Cnformation technology through using CD-ROMs and the internet selectively, researching 

information about religions and beliefs, teaching and practices, using email to communicate 
and analyse information with people of differing beliefs and cultures, using spread sheets and 
databases to handle and present data relevant to the study of religious education. 
 

• Working with others through sharing ideas, discussing beliefs, values and practices, 
collaborating with each other and developing respect and sensitivity. 

 
• Improving own learning and performance through setting targets as part of RE 

development, reviewing their achievements and identifying ways to improve their own work. 
 
• Problem solving through recognising key issues to do with religious belief, practice and 

expression, interpreting and explaining findings and making personal decisions on religious 
issues (for example, considering their own and religious ideas on good and evil), ethical 
dilemmas and priorities in life. 

 
Promoting Other Aspects of the Curriculum 
 
Religious education provides opportunities to promote: 
 
• Thinking skills through helping pupils to research, select, interpret and analyse information 

from religious traditions, reflect and question their own views and ideas and those of others 
and communicate their ideas in a variety of ways. 

 
• Financial capability through considering the responsible use of money, the importance of 

giving and the ethics of wealth, debt, poverty, gambling, business and investment. 
 
• Creativity and culture through considering the scope of human nature, sources of 

inspiration and discovery, connections between beliefs, values and forms of artistic 
expression, appreciating the value of cultural distinctiveness and reflecting on beauty, 
goodness and truth in creative and expressive arts. 
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• Education for racial equality and community cohesion through studying the damaging 
effects of xenophobia and racial stereotyping, the impact of conflict in religion and the 
promotion of respect, understanding and co-operation through dialogue between people of 
different faiths and beliefs. 

 
• Effective contributions to scientific, medical and health issues through exploring 

philosophical and ethical questions of the origin, purpose and destiny of the cosmos and life 
within it, exploring the nature of humanity and human interaction with the world, exploring 
developments in genetics and medicine and their application and use and exploring concepts 
of health and well-being and their promotion. 

 
• Links to employment, vocations and work-related learning through a focus on individual 

sense of purpose and aspiration in life, and through considering the appropriateness and 
relevance of RE to a wide range of employment opportunities and the development of 
spiritual and ethical issues linked to the world of work. 

 
• Education for sustainable development through helping pupils consider the origins and 

value of life, the importance of looking after the environment and studying the ways in which 
religious beliefs and teachings have influenced attitudes to the environment and other 
species. 
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