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English Policy 
Aims: 

The overarching aim for English in the national curriculum is to promote high 
standards of literacy by equipping pupils with a strong command of the written and 
spoken word, and to develop their love of literature through widespread reading for 
enjoyment.  

At All Saints C of E Primary School we also encourage children to: 

• Listen attentively, speak clearly and use an ever-increasing vocabulary.   
• Interact with adults and peers with growing confidence.   
• Understand the sound and spelling system and use this to read and  spell 

accurately.   
• Be able to orchestrate a full range of reading cues (synthetic,  phonic, graphic, 

syntactic, contextual) to monitor their reading and  correct their own mistakes.   
• Have fluent and legible handwriting.   
• Appreciate our rich and varied literary heritage and have an interest in words 

and their meanings. 
• Encourage the children to improve their application of different language 

structures. 
• Recognise, understand and be able to write using a range of fiction,  non-

fiction and poetry genres whilst considering the context, purpose and 
audience. 

• Plan, draft, revise and edit their own writing.   
• Be interested in books, read with enjoyment, evaluating and  justifying their 

preferences.   
• Develop their powers of imagination, inventiveness and  critical awareness 

through reading and writing.   

Through the teaching of English we will also: 

• Make units of learning link with Personal, Social, Health and Economic 
development. 

• Develop critical thinking skills through collaborative problem solving. 
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English Guidelines 
1. Assessment 

Assessment of our children’s progress and needs in English supports the general 
principles and procedures set out in the school’s Assessment and Feedback policies 
as well as the specific assessment expectations laid down in the following 
guidelines. It should be the highest priority for class teachers and is the starting point 
for all teaching and learning. 

Teachers assess the learning that has taken place during every 6 week teaching 
cycle. Data is entered onto the school’s digital assessment tool and submitted to the 
Assessment Leader for analysis at the end of every 6 week teaching cycle. It is 
important to note that the entering of data onto the assessment tool should be a 
continuous process as learning takes place, and not restricted to the last week 
before data submission is due. 

2. Curriculum 

All subject policies, guidelines and learning progressions in All Saints C of E Primary 
School must be written in a manner which meets the following principles designed by 
the teachers. 

• Teachers can continuously and accurately assess the attainment of all 
children. 

• Teachers are easily able to select learning objectives that match the 
attainment of different groups of children (including children who have SEN or 
EAL). 

• There is a clear progression of targets that enable the children to self-assess 
their learning. 

• Specific language structures and key vocabulary are given a central position 
in all units of learning. 

• There are frequent opportunities for the children to use their mathematical 
learning in all subjects. 

• Children are given regular experiences of learning outside of school and with 
visitors. 

• Learning progressions and schemes of work encourage the children to learn 



and think like a scientist, historian, geographer, artist, designer, musician, 
programmer etc. 

• Units of learning are given a purpose, context and audience and include many 
collaborative problem solving tasks. 

• Any policies, guidelines or progressions should be written for adults with 
limited confidence, subject knowledge or experience. 

• There is an accessible bank of resources that adults can use to deliver the full 
range of learning objectives in subject progressions. 

2.1 Foundation Stage 

The school follows the ‘Development Matters in the EYFS’ document, which enables 
the school to fulfil the requirements of the ‘Statutory framework for EYFS’. Our EYFS 
curriculum incorporates the themes of unique child, positive relationships and 
enabling environments. The areas of Development Matters that relate to English are: 

The Prime Area of Communication and Language: 

• Listening and Attention 
• Understanding 
• Speaking 

The Specific Area of Literacy: 

• Reading 
• Writing 

2.2 Key Stages 1 and 2 

The school has developed a progression of skills and concepts that are designed to 
cover the National Curriculum and also address particular areas for development for 
the children in our school. These strands are organised in the following way: 

(1) Reading: 

• Decoding 
• Information Retrieval 
• Inference and Deduction 
• Organisation, Language and Literary Effects 
• Purpose, Viewpoint, Effect and Context 

(2) Writing: 

• Composition and Effect 
• Sentence Construction 
• Phonics and Spelling 
• Handwriting 

(3) Speaking and Listening: 

 

 



3. Planning 

3.1 Long and Medium Term Planning 

Units of Learning are laid down in the Long Term Overview (Appendix 1) with 
individual units of work being linked to Learning Objectives taken from the National 
Curriculum. 

3.2 Unit Planning 

Listening, speaking, reading and writing are all interlinked and should be taught 
together, not as separate subjects. Units of learning should be planned by class 
teachers using the phases model (Appendix 2) beginning with immersion in the text 
type, moving on to capturing ideas from the genre and then finally independent 
writing. � 

3.3 Short Term Planning 

Weekly lesson plans (Appendix 3) should include: 

• Initial whole class input (Sentence/Word Focus and/or Shared 
Reading/Writing) 

• SEN Provision 
• Differentiated Activities (Including Guided Reading/Writing) 
• Evaluation of Learning (Plenary/Assessment) 

4. Teaching and Learning 

Teaching and Learning in English supports the general principles and procedures set 
out in the school’s Teaching and Learning policy as well as the specific expectations 
laid down in the following guidelines. 

4.1 Speaking and Listening 

Assessment: 

Teachers should use the speaking and listening sections of the digital assessment 
tool to continually assess the children on a six week cycle basis.  

Teaching and Learning:  

Speaking and listening is integrated into units of learning and objectives are selected 
from formative assessments.  

Children should be given many opportunities during their learning to hear language 
and orally rehearse their ideas through:  

• Using the Language Structures framework for speaking before they write. 
• Listening to books read to them (every class, everyday).   
• Listening to songs, rhymes, books using ICT.   
• Taking part in drama activities.   
• Talk partners.   
• Collaborative work.   



• Visits and visitors. 
• Performance.   

4.2 Phonics and Spelling 

Assessment:   

Teachers should update the phonics and spellings sections of the digital assessment 
tool during every 6 week cycle and submit them to the assessment leader as part of 
the school’s normal assessment data submission routine.  

The ‘Phonics Screening Check’ is conducted in Year 1 during the Summer term. 

Teaching and Learning: 

The assessment data will be passed on to the English subject leader who will then 
group the children from Years 1-6 according to their attainment. These groups will 
then be taught every day for a 30 minute timetabled phonics and spelling slot (10:00 
- 10:30am every day except Thursday, 9:00 - 9:30am on Thursdays) 

Teachers should use the objectives from the digital assessment tool when deciding 
what to teach their nominated group. Activities in the daily 30 minute session should:  

• Be briskly paced. 
• Be clear with specific objectives.  
• Be clearly structured: Revisit - Teach - Practise – Apply. 
• Involve the children being grouped by attainment within the set. 
• Encourage the children to develop their own independent strategies 

for  learning the spelling of new/content words in their own spelling journal. 

4.3 Reading 

Assessment:   

Red and Pink Books: 

• Concepts about print.   
• Running record using a RR book (half termly);   
• Guided reading planning and assessment grids (on-going) 
• P scales (SEN children at end of Year 2)  

Yellow to White Books:   

• Running record using a RR levelled book (half termly);   
• Guided reading planning and assessment grids (on-going);   
• Digital Assessment Tool updated in accordance with the 6 week cycle of 

teaching and learning. 
• Marking of children’s independent comprehension work (that day);   
• Statutory assessments at the end of Year 2.  

 Lime, Brown, Grey, Dark Blue and Magenta Books:   

• Guided reading planning and assessment grids (on-going);   



• Marking of children’s independent comprehension work (that day);   
• Digital Assessment Tool updated in accordance with the 6 week cycle of 

teaching and learning. 
• Statutory assessments at the end of Year 6. � 

Teaching and Learning: 

In All Saints we believe that to become secure readers, children should not be taught 
one strategy alone. We follow the principles learned through our involvement in the 
Reading Recovery Programme, of using meaning, structure and visual cues: 

• Does it look right?   
• Does it sound right?   
• Does it make sense?  

 Reading is integrated into units of learning and objectives are selected from 
formative assessments. Teachers should consult the Digital Assessment tool for text 
type specific objectives.  

Guided Reading:   

• After assessing the children, teachers should select texts that are at 
instructional level (90-95% accuracy) and deliver regular group guided reading 
lessons.   

• All books are labelled with the book band colour and also the Reading 
Recovery level to aid book selection.  

• Teachers should select from the range of reading schemes: Rigby Star, PM, 
Storyworlds, Lighthouse and Alpha Kids.  

• Guided reading should be taught everyday according to the timetabled slot for 
each key stage.  

• All children should be involved every week with those reading at below age 
expected outcomes receiving additional sessions (2 times a week minimum). 

Guided Reading Structure: 

Red to Orange Books:   

• Walk-through   
• Strategy check   
• Independent reading   
• Paired Reading   
• Follow-up tasks   

Turquoise to Magenta Books: 

• Introduction, strategy check and comprehension focus   
• Independent reading   
• Returning to the text   
• Responding to the text   
• Follow-up tasks/next steps 

  



 Independent Reading:   

• Children should take home reading books that are the book band below their 
instructional level (the level they read in guided reading) so that they hear 
themselves as a good reader and can practise fluency and comprehension.   

• Independent books should be chosen from the book banded collections in 
each key stage and the children should read from a selection of the schemes 
in school; Oxford Reading Tree, Rigby Star, Lighthouse, PM, Storyworlds, 
Cambridge Reading and Barrington Stoke.   

Shared Reading:   

This should be at the book band above the average instructional level and is an 
opportunity for the teacher to model the concepts about print and appropriate reading 
and comprehension strategies.   

4.4 Writing 

Assessment: 

There should be as many opportunities as possible for the integration of writing 
across the curriculum, with objectives being taken from the digital assessment tool 
and teacher assessments being submitted at the end of every six week cycle. 

Teaching and Learning: 

Guided Writing:   

• Children should be grouped according to the areas for development arising 
from previous assessments. Guided writing planning and assessment sheets 
should be used to choose targets from the sentence construction or 
composition and effect strands. 

• All children should receive guided writing every week, although those children 
who are in need of additional reading support should be given priority.   

• Guided writing can be before writing, at the point of writing or afterwards to 
allow for editing and feedback.   

Guided writing should:   

• Be well matched to the needs of the group;   
• Have clear and appropriate objectives;   
• Ensure the children understand the purpose of the writing;   
• Have a clear structure;   
• Have the teacher supporting the children, for example key 

questions,  constructive comments and teaching at the point of writing;   
• Allow the children opportunities to compose independently;   
• Have time for reviewing their own writing and that of others;   
• Have a visual stimulus, talk for writing and a purpose, form and audience. � 

 

 



Shared Writing:   

• Planning should reflect whole class priorities from assessments in conjunction 
with objectives from the unit plan and the text type success criteria. 

• Shared writing should include modelling by the teacher before supported 
composition and scribing of children’s ideas. � 

4.5 Handwriting 

Assessment: 

As part of the writing assessment procedures teachers should update the 
handwriting assessment section on the digital assessment tool and use this to group 
children and set further targets. � 
Teaching and Learning: 

Children should have opportunities to:   

Foundation Stage and Year 1: 

• Develop their gross and then fine motor control skills;   
• Learn an efficient pencil grip (tripod);   
• Develop their control of the four basic letter patterns: curly caterpillar, one-

  armed robot, long ladders and zig-zag monsters;   
• Learn how to form letters correctly (see appendix 25); Children should have 

daily opportunities to practise these skills with a mixture of adult led and child 
initiated activities. 

 Years 2 – 6:   

• Learn the four joins: diagonal joins to letters without ascenders, horizontal 
joins  to letters without ascenders, diagonal joins to letters with ascenders 
and  horizontal joins to letters with ascenders;   

• Practise a fluent and cursive handwriting style and adapt it for 
different  purposes. 

5. Equal Opportunities 

Provision in English supports the general principles and procedures set out in the 
school’s Accessibility, SEND and Behaviour policies as well as the specific 
expectations laid down in the following guidelines. 

For those children who are learning at a cognitive level below the expectations for 
their year group it is the responsibility of the class teacher, in liaison with the SENCo 
where necessary, to select learning objectives that match the attainment of the child 
and adapt the provision for those children appropriately. This may involve using 
learning objectives from earlier year groups. For children in Key Stage 1 this may be 
from EYFS objectives or for children with significant SEN needs this may involve the 
use of P Scales.  

The SENCo will liaise with the English Subject Leader and the Assessment Leader 
to plan the children who will benefit from interventions at Wave 2 and 3.  



 

6. Learning Environment 

EYFS/KS1: 

Speaking and Listening: 

• Role play area 
• Class computer 
• Furniture for group work 
• Storytelling props 
• Carpet area 
• Book collection 
• Interactive topic displays 
• Listening area 
• Ipads 

Reading: 

• Books 
• Class reading display 
• Phonics resources 
• Range of texts 
• Story props and puppets 
• Book display 
• Book area 
• Talking books 
• Multiple sets for guided reading 

Writing: 

• Computer 
• Ipads 
• Children’s work 
• Writing area 
• Equipment 
• Role play area 
• Support for spelling 
• Labeling with visual prompts 
• Area for shared writing 

Years 3 and 4: 

Speaking and listening: 

• Classroom book collection   
• Furniture arranged to allow group work   
• Posters displaying speaking and listening rules   
• Carpet area for whole class   
• Topic related displays   
• Listening area   



• Classroom computer and headphones and talking books  
• Posters displaying Language structures   

Reading: 

• Books   
• Range of texts   
• Story props and puppets   
• Talking books   
• Book area   
• Books related to class topics   
• Multiple sets of books for guided reading  sessions 
• Displays   

Writing: 

• Computer   
• Access to Ipads on rota basis 
• Children’s work   
• Equipment and materials   
• Writing area   
• Handwriting posters   
• Support for spelling   
• Labelling with visual prompts   
• Classroom organisation - whole class, group work   

Years 5 and 6: 

Speaking and Listening: 

• Classroom book collections   
• Classroom arranged to allow for group work as well as whole class work   
• Posters displaying speaking and listening rules   
• Topic related displays   
• Notes on views/opinions about books, topics and issues   
• Listening area   
• Classroom computer and headphones � 
• Posters displaying Language Structures   
• Access to Ipads on rota basis 

Reading: 

• Books   
• Range of texts   
• Book area. Displays   
• Reading on screen   
• Books related to class topics   
• Multiple sets of books for guided reading sessions   
• Displays  

 
� 



Writing: 

• Class computer/access to Ipads on a rota basis 
• Displays of children’s work   
• Writing area equipment and resources to support writing   
• Handwriting expectations and range of resources   
• Support for spelling   
• Classroom organisation - whole class/groups   
• Class displays should be a balance between information and children’s work, 

showing the process of writing. 

7. Homework and Parental Involvement 

Homework in English supports the general principles and procedures set out in the 
school’s Homework and Parental Involvement policies as well as the specific 
expectations laid down in the following guidelines. 

• It should be differentiated appropriately and feedback given. 
• Key words sent home to learn should be the tricky words taken from 

the  reading books that the children are reading at instructional level.  
• Children learning letters and sounds should take a book of current sounds 

with  matching actions and pictures to practise at home with parents/carers.   
• Spellings sent home to practise should either be tricky words or have a 

clear  spelling rule for the children to investigate.   
• All children should have a reading diary to take home which their 

family/carers  can record comments in, as well as using the reading advice, 
phonic charts and comprehension activities. � 

In conjunction with the school’s parental involvement policy and liaison with the 
Parental Involvement Leader, the English Subject Leader is responsible for ensuring 
that teachers share targets and support ideas with parents/carers. This should be 
done by:   

• Parents afternoon;   
• Reading and writing workshops/coffee mornings;   
• Ideas and class activities shared on the school website;   
• Class assemblies. � 

8. Resources 

Guided Reading books locations: 

• Pink book packs  - Under Y3/4 stairs 
• Red    - Y1 Classroom 
• Yellow to White  - Y2 Classroom 
• Lime, Brown and Grey - Y3/4 Classrooms 
• Dark Blue and Magenta - Y5/6 Classrooms 

 

 



Independent Reading Books: 

• Each class should have a selection of banded independent books either in or 
outside their classroom for the children to choose from. 

• In addition, each class should have a selection of non-fiction books, including 
some relevant to the topic currently being studied. 

Big Books: 

• Fiction books are located in the cupboard next to the junior playground doors. 
• Non-fiction books are located in the cupboard outside Year 1 classroom. 

Library: 

Unfortunately, the school doesn’t have space to have a library, so the non-fiction 
reference books that would have been included in a library have been distributed to 
individual classes, ensuring that classes have books relevant to what is studied. 

ICT: 

• A range of resources to support the teaching of phonics, spelling, reading and 
writing are available on the school electronic network. 

• Electronic resources to support the teaching staff will be updated regularly by 
the English Subject Leader on the school network in Google Drive and in 
Evernote. 

9. Health and Safety 

Provision in English supports the general principles and procedures set out in the 
school’s Health and Safety policy as well as the specific expectations laid down in 
these guidelines. 

10. CPD and Monitoring 

The English subject leader is responsible for auditing the confidence of teachers in 
delivering the policy and guidelines and monitoring the standards of teaching and 
learning across the school. They must ensure that new members of staff are made 
aware of important documents and provide support where needed so that there is 
consistency in terms of approach and expectations. 

At least once each term the English subject leader will conduct a scrutiny of learning 
using the children’s folders and teacher’s planning before providing feedback to the 
rest of the teaching staff. At the end of each academic year the English subject 
leader will analyse the formative and summative assessments submitted by class 
teachers to inform their judgements on attainment and progress.  

On an annual basis the English subject leader will complete a digital evaluation tool 
of all areas of the subject, which then forms the basis of the position statement and 
action plan. Within the action plan the English subject leader will identify areas for 
INSET. These documents are then submitted to the Curriculum Lead who will use 
the collated findings to inform the Senior Leadership Team (SLT) when they are 
writing the School Improvement Plan (SIP) and setting future priorities. 



It is also the responsibility of the English Subject Leader to audit the needs of the 
staff and organise appropriate training, as well as sharing priorities with colleagues 
and leading INSET. Any INSET that is delivered and lesson observations will be 
dictated by the school’s cycle of monitoring and development planning set out in the 
SIP. 

John Sharp 
English Subject Leader 
September 2017 



All Saints C of E Primary School 
© 2017 


